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Course Description 
This course focuses on the concepts and skills necessary for the teaching of reading, math, social studies and science in middle schools special education classes including inclusive/collaborative settings.  Modifications and accommodations of instructional methods and materials for middle school students with disabilities; creation of a physical and social environment that fosters literacy development, maximizes learning productivity and fosters positive behavior are all included in this course. Special attention to middle school students with autism and to the understanding and intervention with students with emotional and behavioral disorders in the middle school years will also be presented in this course. The importance of teachers’ self-awareness and critical self-reflection is raised and addressed.
3 credits
Student Learning Outcomes

Student will demonstrate the ability to do the following in the middle school:
1. identify the types, characteristics and learning needs of students in all categories of special education

2.   describe the requirements of PL 94-142, Section 504, IDEA 90, 97 and 2004,      

      ADA, NCLB, ATA and FERPA

3. discuss the confidentiality of students with disabilities and their families

      4    review successful transition for students with disabilities into the middle school 
            in preparation for high school
      5.   review the NYSED transition process for future adult employment, schooling and 
            living
6.   describe the needs of students with autism and emotional behavior disorders and 
            the specific techniques for teaching these students 
7. identify alternative assessments and standardized instruments in the development of curriculum for students with disabilities

8. give an account of background information including academic, medical, family history, and culture on students with disabilities and how it affects appropriate assessment 
9. describe universal design for learning (UDL) by incorporating a flexible curriculum with appropriate teaching and assessment materials to promote the learning of all

10. describe inclusion and collaboration in the middle school years 

11. discuss modifications  and accommodations necessary in the middle school years for the instruction and learning of students with disabilities

      12. outline specific techniques for planning, adapting, and sequencing instruction to 
            meet IEP goals and objectives in general education and inclusive settings  

.

13 identify means for collaboration with families and other professionals in the assessment process and in instructional decisions

14 report details on instructional methods, techniques and curricula, including assistive and instructional technologies, for students with disabilities

15 describe techniques used for instructional planning in a variety of  inclusive models (co-teaching, push-in etc.) and in special education settings  

16 summarize specific methods for planning lessons and units of instruction in reading, writing, spelling, math, science and social studies for students with disabilities in middle school classrooms 
17  describe how  diversity influences families, schools and communities and also helps develop effective instruction for students with disabilities

18 discuss differentiation of instruction and techniques in language arts, math, science and social studies in middle school settings
19 identify strategies and techniques for the promotion of literacy, language arts, mathematics, functional living and social skills

20  identify strategies for integrating affective, social, and career/vocational skills within the curricula 

21 describe appropriate collaborative techniques for positive and effective functioning of classroom paraprofessionals, aides and volunteers in the middle school
22 identify direct and differentiated instruction
23 give an account of techniques for increasing students’ self-advocacy and independence by using appropriate instructional strategies with these students with disabilities

24 describe the principles of classroom management and the utilization of these principles with students with disabilities

25 describe effective and efficient use of instructional time

26 describe an appropriate learning environment for students with disabilities

27 identify the factors involved in creating a safe, positive and supportive learning environment

28 identify effective behavior management techniques appropriate to the needs of students with special needs in the middle school
29 describe  cognitive behavioral modification (CBM) to  increase  independent behavior change among  middle-school students with  high –functioning autism or Asperger syndrome 

30 Apply specific strategies  to case studies to  manage oppositional behavior and noncompliance of middle-school students with emotional problems 

31 Apply specific strategies to case studies to address the following social problems of  middle-school students with emotional disturbances : disruptiveness, nonattention, irrelevant activities and task avoidance 

32 describe a positive learning environment for managing the behaviors of students with special needs

33 give an account of communication with the student, his/her teachers and parents/guardians regarding behavior interventions

34 give an account of the teacher attitudes and behaviors that influence the behavior of students with disabilities

35 identify effective strategies for crisis prevention and interventions

36 describe the ethical considerations, laws, rules, regulations and procedural safeguards regarding behavior intervention with a student with special needs

37 identify and explain the development, implementation and evaluation of  Functional Behavior Assessment (FBA)  and understand the implementation of a Behavior Intervention Plan (BIP)

38 describe appropriate teacher self-reflection

Relationship of Learning Outcomes to New York State Learning Standards

The standards relevant to this course are included here.
MATHEMATICS, SCIENCE, AND TECHNOLOGY:  STANDARD 3—MATH

Students will understand mathematics and become mathematically confident by communicating and reasoning mathematically, by applying mathematics in  real-world settings, and by solving problems through the integrated study of number systems, geometry, algebra, data analysis, probability, and trigonometry.

1. Students use mathematical reasoning to analyze mathematical situations, make conjectures, gather evidence, and construct an argument

· apply a variety of reasoning strategies

· make and evaluate conjectures and arguments using appropriate language

· make conclusions based on inductive reasoning

· justify conclusions involving simple and compound (i.e., and/or) statements. 

2. Students use number sense and numeration to develop an understanding of the multiple uses of numbers in the real world, the use of numbers to communicate mathematically, and the use of numbers in the development of mathematical ideas.  

· understand, represent, and use numbers in a variety of equivalent forms (integer, fraction, decimal, percent, exponential, expanded and scientific notation)

· understand and apply ratios, proportions, and percents through a wide variety of hands-on explorations

· develop an understanding of number theory (primes, factors, and multiples). recognize order relations for decimals, integers, and rational numbers.

3. Students use mathematical operations and relationships among them to understand mathematics. 

· add, subtract, multiply, and divide fractions, decimals, and integers

· explore and use the operations dealing with roots and powers

· use grouping symbols (parentheses) to clarify the intended order of operations

· apply the associative, commutative, distributive, inverse, and identity properties; demonstrate an understanding of operational algorithms (procedures for adding, subtracting, etc.)

· develop appropriate proficiency with facts and algorithms

· apply concepts of ratio and proportion to solve problems. 

4. Students use mathematical modeling/multiple representation to provide a means of presenting, interpreting, communicating, and connecting mathematical information and relationships. 

· visualize, represent, and transform two- and three-dimensional shapes

· use maps and scale drawings to represent real objects or places

· use the coordinate plane to explore geometric ideas

· represent numerical relationships in one- and two-dimensional graphs

· use variables to represent relationships

· use concrete materials and diagrams to describe the operation of real world processes and systems

· develop and explore models that do and do not rely on chance

· investigate both two- and three-dimensional transformations

· use appropriate tools to construct and verify geometric relationships

· develop procedures for basic geometric constructions. 

5. Students use measurement in both metric and English measure to provide a major link between the abstractions of mathematics and the real world in order to describe and compare objects and data

· estimate, make, and use measurements in real-world situations

· select appropriate standard and nonstandard measurement units and tools to measure to a desired degree of accuracy

· develop measurement skills and informally derive and apply formulas in direct measurement activities

· use statistical methods and measures of central tendencies to display, describe, and compare data

· explore and produce graphic representations of data using calculators/computers

· develop critical judgment for the reasonableness of measurement. 

6. Students use ideas of uncertainty to illustrate that mathematics involves more than exactness when dealing with everyday situations.

· use estimation to check the reasonableness of results obtained by computation, algorithms, or the use of technology

· use estimation to solve problems for which exact answers are inappropriate. • estimate the probability of events

· use simulation techniques to estimate probabilities

· determine probabilities of independent and mutually exclusive events. 

7.  Students use patterns and functions to develop mathematical power, appreciate the true beauty of mathematics, and construct generalizations that describe patterns simply and efficiently

· recognize, describe, and generalize a wide variety of patterns and functions

· describe and represent patterns and functional relationships using tables, charts and graphs, algebraic expressions, rules, and verbal descriptions 

· develop methods to solve basic linear and quadratic equations

· develop an understanding of functions and functional relationships: that a change in one quantity (variable) results in change in another

· verify results of substituting variables

· apply the concept of similarity in relevant situations

· use properties of polygons to classify them

· explore relationships involving points, lines, angles, and planes

· develop and apply the Pythagorean principle in the solution of problems

· explore and develop basic concepts of right triangle trigonometry

· use patterns and functions to represent and solve problems.

LANGUAGE FOR INFORMATION AND UNDERSTANDING:  STANDARD 1

Students will read, write, listen, and speak for information and understanding. 

As listeners and readers, students will collect data, facts, and ideas, discover relationships, concepts, and generalizations; and use knowledge generated from oral, written, and electronically produced texts. As speakers and writers, they will use oral and written language to acquire, interpret, apply, and transmit information. 

· interpret and analyze information from textbooks and nonfiction books for young adults, as well as reference materials, audio and media presentations, oral interviews, graphs, charts, diagrams, and electronic data bases intended for a general audience

· compare and synthesize information from different sources

· use a wide variety of strategies for selecting, organizing, and categorizing information

· distinguish between relevant and irrelevant information and between fact and opinion

· relate new information to prior knowledge and experience

· understand and use the text features that make information accessible and usable, such as format, sequence, level of diction, and relevance of details.

2. Speaking and writing to acquire and transmit information requires asking probing and clarifying questions, interpreting information in one’s own words, applying information from one context to another, and presenting the information and interpretation clearly, concisely, and comprehensibly.

· produce oral and written reports on topics related to all school subjects

· establish an authoritative stance on the subject and provide references to establish the validity and verifiability of the information presented

· organize information according to an identifiable structure, such as compare/contrast or general to specific

· develop information with appropriate supporting material, such as facts, details, illustrative examples or anecdotes, and exclude extraneous material

· use the process of pre-writing, drafting, revising, and proofreading ( the “writing process”) to produce well constructed informational texts

· use standard English for formal presentation of information, selecting appropriate grammatical constructions.

STANDARD 2: LANGUAGE FOR LITERARY RESPONSE AND EXPRESSION
Listening and reading for literary response involves comprehending, interpreting, and critiquing imaginative texts in every medium, drawing on personal experiences and knowledge to understand the text, and recognizing the social, historical and cultural features of the text.

· read and view texts and performances from a wide range of authors, subjects, and genres

· understand and identify the distinguishing features of the major genres and use them to aid their interpretation and discussion of literature 

· identify significant literary elements (including metaphor, symbolism, foreshadowing, dialect, rhyme, meter, irony, climax) and use those elements to interpret the work

· recognize different levels of meaning

· read aloud with expression, conveying the meaning and mood of a work

· evaluate literary merit based on an understanding of the genre and the literary elements.

2. Speaking and writing for literary response involves presenting interpretations, analyses, and reactions to the content and language of a text. Speaking and

writing for literary expression involves producing imaginative texts that use language and text structures that are inventive and often multilayered.

· present responses to and interpretations of literature, making reference to the literary elements found in the text and connections with their personal knowledge and experience

· produce interpretations of literary works that identify different levels of meaning and comment on their significance and effect 

· write stories, poems, literary essays, and plays that observe the conventions of the genre and contain interesting and effective language and voice 

· use standard English effectively.

STANDARD 3: LANGUAGE FOR CRITICAL ANALYSIS AND EVALUATION

Listening and reading to analyze and evaluate experiences, ideas, information, and issues requires using evaluative criteria from a variety of perspectives and recognizing the difference in evaluations based on different sets of criteria.

· analyze, interpret, and evaluate information, ideas, organization, and language from academic and nonacademic texts, such as textbooks, public documents, book and movie reviews, and editorials 

· assess the quality of texts and presentations, using criteria related to the genre, the subject area, and purpose (e.g., using the criteria of accuracy, objectivity, comprehensiveness, and understanding of the game to evaluate a sports editorial)

· understand that within any group there are many different points of view depending on the particular interests and values of the individual, and recognize those differences in perspective in texts and presentations (E.g., in considering whether to let a new industry come into a community, some community members might be enthusiastic about the additional jobs that will be created while others are concerned about the air and noise pollution that could result.)

· evaluate their own and others’ work based on a variety of criteria (e.g., logic, clarity, comprehensiveness, conciseness, originality, conventionality) and recognize the varying effectiveness of different approaches.

2. Speaking and writing for critical analysis and evaluation requires presenting opinions and judgments on experiences, ideas, information, and issues clearly, logically, and persuasively with reference to specific criteria on which the opinion or judgment is based

· present (in essays, position papers, speeches, and debates) clear analyses of issues, ideas, texts, and experiences, supporting their positions with well developed arguments

· develop arguments with effective use of details and evidence that reflect a coherent set of criteria (e.g., reporting results of lab experiments to support a hypothesis) 

· monitor and adjust their own oral and written presentations according to the standards for a particular genre (e.g., defining key terms used in a formal debate) 

· use standard English, precise vocabulary, and presentational strategies effectively to influence an audience.

STANDARD 4: LANGUAGE FOR SOCIAL INTERACTION

Oral communication in formal and informal settings requires the ability to talk with people of different ages, genders, and cultures, to adapt presentations to different audiences, and to reflect on how talk varies in different situations.

· listen attentively to others and build on others’ ideas in conversations with peers and adults

· express ideas and concerns clearly and respectfully in conversations and group discussions

· learn some words and expressions in another language to communicate with a peer or adult who speaks that language

· use verbal and nonverbal skills to improve communication with others.

2. Written communication for social interaction requires using written messages to establish, maintain, and enhance personal relationships with others.

· write social letters, cards, and electronic messages to friends, relatives, community acquaintances, and other electronic network users

· use appropriate language and style for the situation and the audience and take into account the ideas and interests expressed by the person receiving the message

· read and discuss social communications and electronic communications of other writers and use some of the techniques of those writers in their own writing.

SOCIAL STUDIES: STANDARD 1--History of the United States and New York 

Students will use a variety of intellectual skills to demonstrate their understanding of major ideas, eras, themes, developments, and turning points in the history of the United States and New York.

1. The study of New York State and United States history requires an analysis of the development of American culture, its diversity and multicultural context, and the ways people are unified by many values, practices, and traditions.

· explore the meaning of American culture by identifying the key ideas, beliefs, and patterns of behavior, and traditions that help define it and unite all Americans 

· interpret the ideas, values, and beliefs contained in the Declaration of Independence and the New York State Constitution and United States Constitution, Bill of Rights, and other important historical documents. 

2. Important ideas, social and cultural values, beliefs, and traditions from New York State and United States history illustrate the connections and interactions of people and events across time and from a variety of perspectives. 

· describe the reasons for periodizing history in different ways 

· investigate key turning points in New York State and United States history and explain why these events or developments are significant 

· understand the relationship between the relative importance of United States domestic and foreign policies over time 

· analyze the role played by the United States in international politics, past and present 

3. Study about the major social, political, economic, cultural, and religious developments in New York State and United States history involves learning about the important roles and contributions of individuals and groups. 

· complete well-documented and historically accurate case studies about individuals and groups who represent different ethnic, national, and religious groups, including Native American Indians, in New York State and the United States at different times and in different locations 

· gather and organize information about the important achievements and contributions of individuals and groups living in New York State and the United States 

· describe how ordinary people and famous historic figures in the local community, State, and the United States have advanced the fundamental democratic values, beliefs, and traditions expressed in the Declaration of Independence, the New York State and United States Constitutions, the Bill of Rights, and other important historic documents 

· classify major developments into categories such as social, political, economic, geographic, technological, scientific, cultural, or religious. 

4. The skills of historical analysis include the ability to: explain the significance of historical evidence; weigh the importance, reliability, and validity of evidence; understand the concept of multiple causation; understand the importance of changing and competing interpretations of different historical developments. 

· consider the sources of historic documents, narratives, or artifacts and evaluate their reliability 

· understand how different experiences, beliefs, values, traditions, and motives cause individuals and groups to interpret historic events and issues from different perspectives compare and contrast different interpretations of key events and issues in New York State and United States history and explain reasons for these different accounts 

· describe historic events through the eyes and experiences of those who were there. (Taken from National Standards for History for Grades K-4) 

STANDARD 2: World History Students will use a variety of intellectual skills to demonstrate their understanding of major ideas, eras, themes, developments, and turning points in world history and examine the broad sweep of history from a variety of perspectives. 

1. The study of world history requires an understanding of world cultures and civilizations, including an analysis of important ideas, social and cultural values, beliefs, and traditions. This study also examines the human condition and the connections and interactions of people across time and space and the ways different people view the same event or issue from a variety of perspectives.

· know the social and economic characteristics, such as customs, traditions, child-rearing practices, ways of making a living, education and socialization practices, gender roles, foods, and religious and spiritual beliefs that distinguish different cultures and civilizations 

· know some important historic events and developments of past civilizations 

· interpret and analyze documents and artifacts related to significant developments and events in world history. 

2. Establishing timeframes, exploring different periodizations, examining themes across time and within cultures, and focusing on important turning points in world history help organize the study of world cultures and civilizations. 

· develop timelines by placing important events and developments in world history in their correct chronological order 

· measure time periods by years, decades, centuries, and millennia 

· study about major turning points in world history by investigating the causes and other factors that brought about change and the results of these changes

3. Study of the major social, political, cultural, and religious developments in world history involves learning about the important roles and contributions of individuals and groups. 

· investigate the roles and contributions of individuals and groups in relation to key social, political, cultural, and religious practices throughout world history 

· interpret and analyze documents and artifacts related to significant developments and events in world history 

· classify historic information according to the type of activity or practice: social/cultural, political, economic, geographic, scientific, technological, and historic. 

4. The skills of historical analysis include the ability to investigate differing and competing interpretations of the theories of history, hypothesize about why interpretations change over time, explain the importance of historical evidence, and understand the concepts of change and continuity over time. 

· explain the literal meaning of a historical passage or primary source document, identifying who was involved, what happened, where it happened, what events led up to these developments, and what consequences or outcomes followed (Taken from National Standards for World History) 

· analyze different interpretations of important events and themes in world history and explain the various frames of reference expressed by different historians 

· view history through the eyes of those who witnessed key events and developments in world history by analyzing their literature, diary accounts, letters, artifacts, art, music, architectural drawings, and other documents 

· investigate important events and developments in world history by posing analytical questions, selecting relevant data, distinguishing fact from opinion, hypothesizing cause-and-effect relationships, testing these hypotheses, and forming conclusions. 

STANDARD 3: Geography 

Geography can be divided into six essential elements which can be used to analyze important historic, geographic, economic, and environmental questions and issues. These six elements include: the world in spatial terms, places and regions, physical settings (including natural resources), human systems, environment and society, and the use of geography. (Adapted from The National Geography Standards, 1994: Geography for Life)

1.  Students will use a variety of intellectual skills to demonstrate their understanding of the geography of the interdependent world in which we live— local, national, and global—including the distribution of people, places, and environments over the Earth’s surface. 

· map information about people, places, and environments 

· understand the characteristics, functions, and applications of maps, globes, aerial and other photographs, satellite-produced images, and models (Taken from National Geography Standards, 1994) 

· investigate why people and places are located where they are located and what patterns can be perceived in these locations 

· describe the relationships between people and environments and the connections between people and places. 

2. Geography requires the development and application of the skills of asking and answering geographic questions; analyzing theories of geography; and acquiring, organizing, and analyzing geographic information. (Adapted from: The National Geography Standards, 1994:Geography for Life)

· formulate geographic questions and define geographic issues and problems 

· use a number of research skills (e.g., computer databases, periodicals, census reports, maps, standard reference works, interviews, surveys) to locate and gather geographical information about issues and problems (Adapted from National Geography Standards, 1994) 

· present geographic information in a variety of formats, including maps, tables, graphs, charts, diagrams, and computer-generated models 

· interpret geographic information by synthesizing data and developing conclusions and generalizations about geographic issues and problem 

STANDARD 4: Economics 

Students will use a variety of intellectual skills to demonstrate their understanding of how the United States and other societies develop economic systems and associated institutions to allocate scarce resources, how major decision-making units function in the U.S. and other national economies, and how an economy solves the scarcity problem through market and nonmarket mechanisms. 

1.The study of economics requires an understanding of major economic concepts and systems, the principles of economic decision making, and the interdependence of economies and economic systems throughout the world.

· explain how societies and nations attempt to satisfy their basic needs and wants by utilizing scarce capital, natural, and human resources 

· define basic economic concepts such as scarcity, supply and demand, markets, opportunity costs, resources, productivity, economic growth, and systems 

· understand how scarcity requires people and nations to make choices which involve costs and future considerations 

· understand how people in the United States and throughout the world are both producers and consumers of goods and services 

· investigate how people in the United States and throughout the world answer the three fundamental economic questions and solve basic economic problems 

· describe how traditional, command, market, and mixed economies answer the three fundamental economic questions 

· explain how nations throughout the world have joined with one another to promote economic development and growth. 

2. Economics requires the development and application of the skills needed to make informed and well-reasoned economic decisions in daily and national life.

· identify and collect economic information from standard reference works, newspapers, periodicals, computer databases, textbooks, and other primary and secondary sources •organize and classify economic information by distinguishing relevant from irrelevant information, placing ideas in chronological order, and selecting appropriate labels for data 

· evaluate economic data by differentiating fact from opinion and identifying frames of reference 

· develop conclusions about economic issues and problems by creating broad statements which summarize findings and solutions 

· present economic information by using media and other appropriate visuals such as tables, charts, and graphs to communicate ideas and conclusions. 

STANDARD 5: Civics, Citizenship, and  Government 

Students will use a variety of intellectual skills to demonstrate their understanding of the necessity for establishing governments; the governmental system of the U.S. and other nations; the U.S. Constitution; the basic civic values of American constitutional democracy; and the roles, rights, and responsibilities of citizenship, including avenues of participation.

1. The study of civics, citizenship, and government involves learning about political systems; the purposes of government and civic life; and the differing assumptions held by people across time and place regarding power, authority, governance, and law. (Adapted from The National Standards for Civics and Government, 1994)

· analyze how the values of a nation affect the guarantee of human rights and make provisions for human needs 

· consider the nature and evolution of constitutional democracies 

· explore the rights of citizens in other parts of the hemisphere and determine how they are similar to and different from the rights of American citizens 

· analyze the sources of a nation’s values as embodied in its constitution, statutes, and important court cases. 

2. The state and federal governments established by the Constitutions of the United States and the State of New York embody basic civic values (such as justice, honesty, self-discipline, due process, equality, majority rule with respect for minority rights, and respect for self, others, and property), principles, and practices and establish a system of shared and limited government. (Adapted from The National Standards for Civics and Government, 1994)

· understand how civic values reflected in United States and New York State Constitutions have been implemented through laws and practices 

· understand that the New York State Constitution, along with a number of other documents, served as a model for the development of the United States Constitution compare and contrast the development and evolution of the constitutions of the United States and New York State 

· define federalism and describe the powers granted the national and state governments by the United States Constitution 

· value the principles, ideals, and core values of the American democratic system based upon the premises of human dignity, liberty, justice, and equality

· understand how the United States and New York State Constitutions support majority rule but also protect the rights of the minority. 

3. Central to civics and citizenship is an understanding of the roles of the citizen within American constitutional democracy and the scope of a citizen’s rights and responsibilities.

· explain what citizenship means in a democratic society, how citizenship is defined in the Constitution and other laws of the land, and how the definition of citizenship has changed in the United States and New York State over time 

· understand that the American legal and political systems guarantee and protect the rights of citizens and assume that citizens will hold and exercise certain civic values and fulfill certain civic responsibilities 

· discuss the role of an informed citizen in today’s changing world 

· explain how Americans are citizens of their states and of the United States. 

4. The study of civics and citizenship requires the ability to probe ideas and assumptions, ask and answer analytical questions, take a skeptical attitude toward questionable arguments, evaluate evidence, formulate rational conclusions, and develop and refine participatory skills.

· respect the rights of others in discussions and classroom debates regardless of whether or not one agrees with their viewpoint 

· explain the role that civility plays in promoting effective citizenship in preserving democracy 

· participate in negotiation and compromise to resolve classroom, school, and community disagreements and problems. 

MATHEMATICS, SCIENCE, AND TECHNOLOGY:  STANDARD 4: SCIENCE

Students will understand and apply scientific concepts, principles, and theories pertaining to the physical setting and living environment and recognize the historical development of ideas in science. 

PHYSICAL SETTING

1.The Earth and celestial phenomena can be described by principles of relative motion and perspective. 

· explain daily, monthly, and seasonal changes on earth. 

2. Many of the phenomena that we observe on Earth involve interactions among components of air, water, and land. 

· explain how the atmosphere (air), hydrosphere (water), and lithosphere (land) interact, evolve, and change.  

· describe volcano and earthquake patterns, the rock cycle, and weather and climate changes. 

3. Matter is made up of particles whose properties determine the observable characteristics of matter and its reactivity. 

· observe and describe properties of materials, such as density, conductivity, and solubility.  

· distinguish between chemical and physical changes. 

· develop their own mental models to explain common chemical reactions and changes in states of matter. 

4. Energy exists in many forms, and when these forms change energy is conserved. 

· describe the sources and identify the transformations of energy observed in everyday life.  

· observe and describe heating and cooling events. 

· observe and describe energy changes as related to chemical reactions.

· observe and describe the properties of sound, light, magnetism, and electricity.  describe situations that support the principle of conservation of energy. 

5. Energy and matter interact through forces that result in changes in motion. 

· describe different patterns of motion of objects. 

· observe, describe, and compare effects of forces (gravity, electric current, and magnetism) on the motion of objects. 

LIVING ENVIRONMENT
1. Living things are both similar to and different from each other and nonliving things. 

· compare and contrast the parts of plants, animals, and one-celled organisms

· explain the functioning of the major human organ systems and their interactions. 

2. Organisms inherit genetic information in a variety of ways that result in continuity of structure and function between parents and offspring. 

· describe sexual and asexual mechanisms for passing genetic materials from generation to generation. 

· describe simple mechanisms related to the inheritance of some physical traits in offspring. 

3. Individual organisms and species change over time. 

· describe sources of variation in organisms and their structures and relate the variations to survival. 

· describe factors responsible for competition within species and the significance of that competition. 

4. The continuity of life is sustained through reproduction and development

· observe and describe the variations in reproductive patterns of organisms, including asexual and sexual reproduction. 

· explain the role of sperm and egg cells in sexual reproduction. 

· observe and describe developmental patterns in selected plants and animals (e.g., insects, frogs, humans, seed bearing plants).

· observe and describe cell division at the microscopic level and its macroscopic effects. 

5. Organisms maintain a dynamic equilibrium that sustains life

· compare the way a variety of living specimens carry out basic life functions and maintain dynamic equilibrium. 

· describe the importance of major nutrients, vitamins, and minerals in maintaining health and promoting growth and explain the need for a constant input of energy for living organisms. 

6. Plants and animals depend on each other and their physical environment. 

· describe the flow of energy and matter through food chains and food webs.

· provide evidence that green plants make food and explain the significance of this process to other organisms. 

7. Human decisions and activities have had a profound impact on the physical and living environment. 

· describe how living things, including humans, depend upon the living and nonliving environment for their survival. 

· describe the effects of environmental changes on humans and other populations.
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Standard 1: Foundations 

Special educators understand the field as an evolving and changing discipline based on philosophies, evidence-based principles and theories, relevant laws and policies, diverse and historical points of view, and human issues that have historically influenced and continue to influence the field of special education and the education and treatment of individuals with exceptional needs both in school and society. Special educators understand how these influence professional practice, including assessment, instructional planning, implementation, and program evaluation. Special educators understand how issues of human diversity can impact families, cultures, and schools, and how these complex human issues can interact with issues in the delivery of special education services.  They understand the relationships of organizations of special education to the organizations and functions of schools, school systems, and other agencies. Special educators use this knowledge as a ground upon which to construct their own personal understandings and philosophies of special education.   
Standard 2: Development and Characteristics of Learners 

Special educators know and demonstrate respect for their students first as unique human beings. Special educators understand the similarities and differences in human development and the characteristics between and among individuals with and without exceptional learning needs (ELN).  Moreover, special educators understand how exceptional conditions can interact with the domains of human development and they use this knowledge to respond to the varying abilities and behaviors of individual’s with ELN. Special educators understand how the experiences of individuals with ELN can impact families, as well as the individual’s ability to learn, interact socially, and live as fulfilled contributing members of the community.
Standard 3: Individual Learning Differences 

Special educators understand the effects that an  exceptional condition can have on an individual’s learning in school and throughout life. Special educators understand that the beliefs, traditions, and values across and within cultures can affect relationships among and between students, their families, and the school community. Moreover, special educators are active and resourceful in seeking to understand how primary language, culture, and familial backgrounds interact with the individual’s exceptional condition to impact the individual’s academic and social abilities, attitudes, values, interests, and career options. The understanding of  these learning differences and their possible interactions provide the foundation upon which special educators individualize instruction to provide meaningful and challenging learning for individuals with ELN.

Standard 4: Instructional Strategies 

Special educators possess a repertoire of evidence-based instructional strategies to individualize instruction for individuals with ELN. Special educators select, adapt, and use these instructional strategies to promote challenging learning results in general and special curricula and to appropriately modify learning environments for individuals with ELN. They enhance the learning of critical thinking, problem solving, and performance skills of individuals with ELN, and increase their self-awareness, self-management, self-control, self-reliance, and self-esteem. Moreover, special educators emphasize the development, maintenance, and generalization of knowledge and skills across environments, settings, and the lifespan. 
Standard 5: Learning Environments and Social Interactions 

Special educators actively create learning environments for individuals with ELN that foster cultural understanding, safety and emotional well being, positive social interactions, and active engagement of individuals with ELN. In addition, special educators foster environments in which diversity is valued and individuals are taught to live harmoniously and productively in a culturally diverse world. Special educators shape environments to encourage the independence, self-motivation, self-direction, personal empowerment, and self-advocacy of individuals with ELN. Special educators help their general education colleagues integrate individuals with ELN in regular environments and engage them in meaningful learning activities and interactions. Special educators use direct motivational and instructional interventions with individuals with ELN to teach them to respond effectively to current expectations. When necessary, special educators can safely intervene with individuals with ELN in crisis. Special educators coordinate all these efforts and provide guidance and direction to paraeducators and others, such as classroom volunteers and tutors. 
Standard 6: Language 

Special educators understand typical and atypical language development and the ways in which exceptional conditions can interact with an individual’s experience with and use of language. Special educators use individualized strategies to enhance language development and teach communication skills to individuals with ELN. Special educators are familiar with augmentative, alternative, and assistive technologies to support and enhance communication of individuals with exceptional needs.  Special educators match their communication methods to an individual’s language proficiency and cultural and linguistic differences. Special educators provide effective language models, and they use communication       strategies and resources to facilitate understanding of subject matter for individuals with ELN whose primary language is not English.
Standard 7: Instructional Planning 

Individualized decision-making and instruction is at the center of special education practice. Special educators develop long-range individualized instructional plans anchored in both general and special curricula. In addition, special educators systematically translate these individualized plans into carefully selected shorter-range goals and objectives taking into consideration an individual’s abilities and needs, the learning environment, and a myriad of cultural and linguistic factors. Individualized instructional plans emphasize explicit modeling and efficient guided practice to assure acquisition and fluency through maintenance and generalization. Understanding of these factors as well as the implications of an individual’s exceptional condition, guides the special educator’s selection, adaptation, and creation of materials, and the use of powerful instructional variables. Instructional plans are modified based on ongoing analysis of the individual’s learning progress. Moreover, special educators facilitate this instructional planning in a collaborative context including the individuals with exceptionalities, families, professional colleagues, and personnel from other agencies as appropriate. Special educators also develop a variety of individualized transition plans, such as transitions from preschool to  elementary school and from secondary settings to a variety of postsecondary work and learning contexts. Special educators are comfortable using appropriate technologies to support instructional planning and individualized instruction.
Standard 8: Assessment 

Assessment is integral to the decision-making and teaching of special educators and special educators use multiple types of assessment information for a variety of educational decisions. Special educators use the results of assessments to help identify exceptional learning needs and to develop and implement individualized instructional programs, as well as to adjust instruction in response to ongoing learning progress. Special educators understand the legal policies and ethical principles of measurement and assessment related to referral, eligibility, program planning, instruction, and placement for individuals with ELN, including those from culturally and linguistically diverse backgrounds.  Special educators understand measurement theory and practices for addressing issues of validity, reliability, norms, bias, and interpretation of assessment results. In addition, special educators understand the appropriate use and limitations of various types of assessments. Special educators collaborate with families and other colleagues to assure non-biased, meaningful assessments and decision-making. Special educators conduct formal and informal assessments of behavior, learning, achievement, and environments to design learning experiences that support the growth and development of individuals with ELN. Special educators use assessment information to identify supports and adaptations required for individuals with ELN to access the general       curriculum and to participate in school, system, and statewide assessment programs. Special educators regularly monitor the progress of individuals with ELN in general and special curricula. Special educators use appropriate technologies to support their assessments.
Standard 9: Professional and Ethical Practice 

Special educators are guided by the profession’s ethical and professional practice standards. Special educators practice in multiple roles and complex situations across wide age and developmental ranges. Their practice requires ongoing attention to legal matters along with serious professional and ethical considerations. Special educators engage in professional activities and participate in learning communities that benefit individuals with ELN, their families, colleagues, and their own professional growth. Special educators view themselves as lifelong learners and regularly reflect on and adjust their practice. Special educators are aware of how their own and others attitudes, behaviors, and ways of communicating can influence their practice. Special educators       understand that culture and language can interact with exceptionalities, and are sensitive to the many aspects of diversity of individuals with ELN and their families. Special educators actively plan and engage in activities that foster their professional growth and keep them current with evidence-based best practices. Special educators know their own limits of practice and practice within them. 
Standard 10: Collaboration 

Special educators routinely and effectively collaborate with families, other educators, related service providers, and personnel from community agencies in culturally responsive ways. This collaboration assures that the needs of individuals with ELN are addressed throughout schooling. Moreover, special educators embrace their special role as advocate for individuals with ELN. Special educators promote and advocate the learning and well being of individuals with ELN across a wide range of settings and a range of different learning experiences. Special educators are viewed as specialists by a myriad of people who actively seek their collaboration to effectively include and teach individuals with ELN. Special educators are a resource to their colleagues in understanding the laws and policies relevant to Individuals with ELN. Special educators use collaboration to facilitate the successful transitions of individuals with ELN across settings and services.
Requirements

Absences: Weekday classes: One absence permitted; a second absence requires an additional assignment; a third absence requires dropping the course. Sunday classes: one absence permitted, but an additional assignment is required; more than one absence requires dropping the course.

Completion of all assigned readings.

Completion of papers, exams, and projects.
Suggested Text
Brief Reference of Students Disabilities with Strategies for the Classroom, by Lee Brattland Nielsen. Thousand Oaks, CA: Sage Publications, Corwin Press, 2008 

Curriculum and Instructional Methods for the Elementary and Middle School (2006), by Johanna Kasin Lemlech, Upper Saddle River, NJ: Pearson/Merrill Prentice Hall

Creating Inclusive Classrooms: Effective and Reflective Practices (2008), by Spencer Salend, Upper Saddle River, NJ: Pearson/Merrill Prentice Hall

http://www.inclusion-ny.org/region/nyc/inclusion-book
Supporting Inclusive Classrooms: A Resource 
Suggested Methods
Class will be conducted in lecture format with small-group discussions and activities using case studies, monographs, and probing questions.

Suggested Technology

The use of technology as a mode of teaching and learning is encouraged, particularly as a model for potential teachers to use technology in their own instruction.

1) Blackboard for posting of assignments, announcements, discussion groups

2) Use of Power Point, where appropriate, both for teaching of content and presentations by students

3) Use of video, where appropriate, for representation of course material

4) Use of internet-based topics and discussions, where appropriate during class  time

Suggested Evaluation

Assignments could be selected from the suggested assignments, if so, the following are the suggested gradings:
Research paper   20 points

Lesson plans
   20 points

Functional Behavior Assessment    20 points

Transition


        20 points

Technology


        10 points

Success in the classroom
        10 points

Learning center

        10 points

Inclusion unit


        20 points

Behavior management
        20 points
Suggested Topic Outline

1. understand the requirements of PL-94-142, Section 504, IDEA 90, 97 and 2004, ADA, NCLB, ATA and FERPA

2. autism spectrum disorders (ASD) including autism, childhood disintegrative disorder (CDD), Asperger syndrome, Rett syndrome, pervasive developmental   

disorder not other specified (PDD-NOS)
      3.   students with emotional behavioral disorders (EBD)- including schizophrenia, 
            affective disorders, anxiety disorders or other disorders of adjustment or conduct

      4.   externalizing and internalizing behaviors in emotional behavioral disorders (EBD)

5. ASD – dealing with serious problems with communication, social skills and patterns of behavior or range of interest

6. ADHD, multiple sclerosis, muscular dystrophy, multiple and severe disabilities, 

traumatic brain injury, mental retardation

7. transitioning students with disabilities including ASD and emotional behavioral disorders (EBD) into the middle school by addressing behavioral strategies, social skills, modifications and accommodations, paraprofessional support, communication strategies, collaboration and medication                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                              
8. formal and informal assessment in curriculum decisions including Response to Intervention (RTI)

9. NYSED alternate assessment performance indicators

10. transition to high school for students with disabilities

· preparation for NYSED transition requirements (ITP) for employment, postsecondary education and consideration of agency placement for students with disabilities at age 18 or 21
11.  models of inclusion and collaboration and develop curricular units that incorporate both of these topics

12. co-teaching responsibilities and division of tasks in an inclusive setting

13. training teachers and teacher assistants to work effectively in a collaborative team teaching (CTT) classroom

14. the interrelationship of receptive and expressive language in the ELA experience
15. the relationship between reading  and writing in the middle school

16. organizing content in math, social studies and science
· teaching note-taking skills

· using visuals in the teaching of math etc.
· training students to use technology to support their learning - Power Point, the overhead projector, calculators, e-mail and Internet for research in their classroom
· differentiated instruction – learning styles and Multiple Intelligences

· the development of critical thinking, problem solving and performance skills

· graphic organizers, semantic webs and anticipation guides

· effective teacher instruction 
17. promoting the acquisition of skills

· literacy, writing and spelling skills

· math, science and social studies instruction

· career and vocational skills

· supporting friendships, teaching social skills, fostering communication and developing a student’s self-esteem

· using modifications and accommodations to positively service students with disabilities 

18. low tech for students with disabilities – computers in the classroom, speech synthesizer, electronic portfolios, communication boards, Recordings for the Blind and Dyslexic (RFBD), Webquest and Inspiration  

19. high tech for the classroom – computer scanners and talking software, alternative communication devices including eye gaze or headbands, electric wheelchairs guided by a joy stick, the Kurzweil Program, Braille keyboard, handheld talking translators for the ELL student and bilingual software

20. planning interdisciplinary units and lessons

· lesson planning

· weekly plans including daily schedules

· rubrics

· assessments

21. small/large group instruction

· setting up learning centers

· cooperative groups

· peer assisted learning

22. issues of diversity and poverty in educating students

· communicating with families and advocating for students and their families

· identifying community resources for these families

· respecting diversity while teaching English Languagee Learners (ELL)

23. creating a positive classroom environment

· designing a learning environment

· physical organization of the classroom – seating, calendar, posting assignments

· time management

· establishing a democratic classroom

24. identifying and recording problem behaviors

· promoting positive behavior in all children/ABC analysis

· preventing bullying

· crisis prevention and the intervention ladder

· LifeSpace Interventions
· developing Functional Behavior Analysis (FBA) and Behavior Intervention Plans (BIP)

· Evaluating student performance

       24.. teacher self-reflection on both his/her teaching and classroom management

Suggested Assignments

1. Write a 1000 word paper in APA form with references on the Family Education Rights and Privacy Act (FERPA). Include:

a. the basic guidelines for faculty and staff for compliance with this act

b. information on educational records, records not considered educational records, directory information, non-directory information and necessary prior written consent (Outcomes 2, 3) 

                CEC 9 – Professional and Ethical Practice

2. Using the Template: Sample Lesson Plan from Supporting Inclusive Classrooms (NYC Task Force for Quality Inclusive Schooling – page 96), complete

an interdisciplinary unit with 6 lessons on literacy, math, science or social studies for a sixth grade inclusion class with 1 student with Asperger’s Syndrome and 2 students with learning disabilities. The professor will distribute the necessary information on the needs of the class. (Outcomes1, 6, 8, 9, 10, 11, 13, 14, 15, 18, 19, 20, 21, 22, 23, 24, 25)


CEC 2 – Development and Characteristics of Learners, CEC 3 - Individual 
               Learning Differences, CEC 4 – Instructional Strategies, CEC 10 - Collaboration
3. Use the 5 steps of functional behavior assessment (FBA) to analyze the behavior of a given student.  The student will be determined by your professor with the necessary information provided.  Include the FBA 5 steps for this child.  After the 5 steps are completed, create a behavior intervention plan (BIP) and determine a contract for the student. (Outcomes 24, 25, 26, 27, 28, 29, 30, 31, 32, 33, 34)

CEC 2 – Development and Characteristics of Learners, CEC 5 – Learning Environments and Social Interactions, CEC 9 – Professional and Ethical Practice
4. Students with disabilities need to be transitioned into middle school.  As part of this transition, an assessment of the student with disabilities transitioning into the middle school needs to be completed. Note at least five items a teacher needs to assess, how the assessment will take place and what activities need to be completed with the students as he/her enters middle school. Do this in a paper of at least 500 words. (Outcomes 2, 4, 5, 6, 24, 25)
CEC 1- Foundations, CEC 3 – Individual Learning Differences, CEC 4- Instructional Strategies 
5. List the technology that you will use to support learning in your classroom. Include at least seven items with suggestions for how this technology could be used. Also state how you will train students to use this technology in your classroom. Do this in a paper of at least 500 words. (Outcomes 15, 17, 18)
CEC 4 – Instructional Strategies, CEC 7 – Instructional Planning

6.  In all classrooms, there needs to be celebrations of academic and behavior success. Planning for your middle school class, list eight ways to celebrate success in your classroom. This could be quiet celebration or more elaborate student-involved participation.  Do this in a paper of at least 500 words. (Outcomes 21, 22, 23, 24)

CEC 5 – Learning Environments and Social Interactions, CEC7 – Instructional Planning
7. Design a learning center for a middle school class that incorporates several subjects. Include a computer center for book reviews, an information center to improve listening, note-taking and writing skills and a critical reading center. Of course, each center will be fully implemented with appropriate activities and materials.(Outcomes 10, 12, 13, 15, 16, 19, 22)

CEC 2- Development and Characteristics of Learners, CEC 3 – Individual Learning Differences, CEC 4 – Instructional Planning 
8. Using the Template: Sample Lesson Plan from Supporting Inclusive Classrooms    (NYC Task Force for Quality Inclusive Schooling – page 96), complete

an interdisciplinary unit with 6 lessons on literacy and the language arts for a  sixth grade inclusion class with 1 student with Asperger’s Syndrome and 2

   students with learning disabilities. Professor will distribute the necessary 

               information on the make-up of the class. (Outcomes 7, 10, 10, 14, 16, 19, 24)      
               CEC 2 – Development and Characteristics of Learners, CEC 4 – Instructional    
               Strategies, CEC 8 – Assessment, CEC 10- Collaboration
9. As a classroom teacher, develop your system of behavior management for working with a student with serious behavior problems. Using anecdotal records and assessment information supplied by your professor on this student, state the nature of the behavior problem, the appropriate management techniques that have been used, suggested additional management techniques to be implemented and the development of techniques and positive learning environment to manage this student’s behavior. (Outcomes 22, 23, 24, 25, 26, 27, 29, 30, 31, 32, 33, 35)

               CEC 2 – Developmental and Characteristics of Learners, CEC 9 – Professional  
               And Ethical Practice
University Statement on Needed Accommodations or Adaptions

If you are a qualified student with a disability seeking accommodations under the American with Disability Act or Section 504, The Rehabilitation Act, please see the course instructor at the soonest possible time for special arrangements, seating, and other accommodations.

University Statement on Academic Honesty and Integrity

You are expected to behave with the highest level of academic integrity.  Cheating and other forms of dishonesty will not be tolerated and will receive the proper disciplinary action from the college.  Classroom behavior that interferes with the instructor’s ability to conduct the class or ability of students to benefit from the instruction will not be tolerated.  All beepers and cellular phones should be turned off while class is in session.  You are expected to come to class prepared (having done the reading assigned) and ready to participate in class discussion.  Following such guidelines will enable you to maximize your time spent in class.

All teacher education programs in New York State undergo periodic reviews by accreditation agencies and the State Education Department.  For these purposes, samples of students’ work are made available to those professionals conducting the review.  If you do not wish to have your work available for these purposes, please let the professor know before the start of the second class. Your cooperation is greatly appreciated.
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Web Pages

http://www.inclusion-ny.org/region/nyc 
New York City Task Force on Quality Inclusive Schooling (NYCTFQIS)

http://www.inclusion-ny.org/region/nyc/inclusion-book
Supporting Inclusive Classrooms: A Resource 
http://www.resourcesnycdatabase.org/
Resources for Children with special needs in New York City

http://www.systemschange.syr.edu/hesc/
Resources and Information: Systems Change Federal Grant to New York State

http://www.nysed.gov
New York State Education Department

http://www.ed.gov
United States Department of Education

http://projectchoices.org/
Illinois’s response to inclusion in LRE

http://kidstogether.org/
Pennsylvania-based organization on LRE issues

http://teachingld.org/about/
Teachers of students with learning disabilities

www.kotb.com 

Kids on the Block. Disability awareness life-size puppet presentations for elementary schools.

www.casel.org 

Social and emotional learning for students preschool to high school.

www.autismspeaks.org 

Videos and information about issues including parent support for students with autism.

http://iris.peabody.vanderbilt.edu/onlinemodules.html
A wealth of information on all aspects of special education

http://www.powerof2.org/
Focus on teacher collaboration.

http://www.civilrightsproject.harvard.edu/research/specialed/specialed_gen.php
Special education and civil rights

http://www.cldinternational.org/
Council for learning disabilities

http://www.disabilityfilms.co.uk/
Disability related films (commercial and documentary)

http://www.cds.hawaii.edu/
Review of Disability Studies publication

http://www.outside-centre.com/
Homepage of disability studies scholar, writer, and activist

http://www.columbia.edu/cu/seminars/seminars/cultural-studies/seminar-folder/disability-studies.html
Disability Studies seminars at Columbia University, open to the public

http://www.dsq-sds.org/
Disability Studies quarterly electronic journal

http://www.bioethicsanddisability.org/abuseofdisabledpeople.htm
Issues of abuse of disabled people

http://www.disabilitystudiesforteachers.org/
Disability studies for teachers (curricula and materials)

http://www.uic.edu/orgs/sds/links.html
Society for Disability Studies

http://www.disabilityisnatural.com/
Disability is natural

http://www.inclusion.com/inclusionpress.html
Inclusion Press

http://thechp.syr.edu//Disability_Studies_2003_current.html
Disability studies information and resources

http://www.lrecoalition.org/
Least Restrictive Environment Coalition of NYC

http://steinhardt.nyu.edu/metrocenter/Chapter405.html
Technical assistance center on disproportionality of students of color in special education

http://www.cookecenter.org/index.html
Cooke Center for Learning and Development

http://www.inclusiondaily.com/
International Disability Rights New Service

http://www.drc.org.uk/
Disability Rights Commission (UK)

http://www.ragged-edge-mag.com/0903/0903ft1.html
Alternatives to disability simulations

http://idea.ed.gov/
Building the legacy of IDEA

http://www.disabilityworld.org/
Disability World webzine

http://www.jonathanmooney.com/
Author and Public Speaker/LD and ADHD

http://www.ncld.org/content/view/752/456/
National Center for Learning Disabilities

http://www.wholeschooling.net/
Whole schooling consortium

http://dha.osu.edu/
Disability History Association

http://www.museumofdisability.org/
Museum of Disability

http://www.cec.sped.org//AM/Template.cfm?Section=Home
Council for Exceptional Children

http://aera.net/Default.aspx?menu_id=162&id=1297
American Education Research Association/Disability Studies in Education
www.cast.com
Concentrate on Universal Design for Learning (UDL)
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